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Definitions

CLIL
Content and Language Integrated Learning

EMILE
Enseignement d’une Matiére per I'Intégration d’une
Langue Etrangeére

AICLE
Aprendizaje Integrado de Conocimientos
Curriculares y Lenguas Extranjera

Fremdsprache als Unterrichts- und Arbeitssprache

In Italy: CLIL

‘CLIL is a dual-focused
educational approach in which
an additional language is used
for the learning and teaching of
both content and language with
the objective of promoting both
content and language mastery

to pre-defined levels’.

(Maljers, Marsh, Wolff, Genesee, Frigols-Martin,
Mehisto, 2010)



The acronym

“CLIL has been bold enough to encapsulate itself within an acronym, implying that it is an approach, a philosophy
- an educational paradigm with frontiers that can be defined...The acronym itself is a good one, because it is
largely self-explanatory”.

Phil Ball
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Principles of CLIL

Content-Driven
The focus is on learning
content, and language is a

tool to achieve this.

Interactive and

Collaborative
Encouraging active

participation and
collaborative learning
through group activities

and discussions.

Language-Rich
Environment
Creating opportunities for

students to use language
in authentic and

meaningful ways.

Integrated Learning
Connecting content and
language learning
seamlessly to enhance
understanding and skill

development.
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Key Features of CLIL

Content Focus

CLIL lessons center around specific
subject matter, such as science,

history, or geography.

Language

Qgﬁgﬁaﬁae learning goals are set

alongside the content objectives,
addressing specific language skills
like listening, speaking, reading, and

writing.

Authentic Materials

Materials and tasks are real-world
and relevant to the content being
taught, encouraging authentic

language use and engagement.



| Why CLIL?
CLIL trajectory

Demand for additional languages

Impact of competence-building
on curriculum

Parent and student expectations

Traject
rajectory and demand for quality education

Simultaneous with other integrative
trajectories influencing education

Demand for platforms to enact
quality in educational systems

David Marsh



The background

Science,
technology,
N engineering,
% mathematical ~_ /

' Languages

Personal, Key
social and competences

learning

L)
‘
Entrepreneurship

Cultural
awareness
and
expression

Improving the effectiveness
of language learning:
CLIL and computer assisted
language learning

25 June 2014

Council Recommendation on a comprehensive
approach to the teaching and learning of

languages

With increasing mobility to the EU and between its Member States, education and
training systems need to adapt to the challenges and opportunities posed by Europe’s
linguistic diversity.




ENRICHING
215" CENTURY
LANGUAGE
EDUCATION

COMMON EUROPEAN
FRAMEWORK

OF REFERENCE

FOR LANGUAGES:
LEARNING, TEACHING,
ASSESSMENT

The CEFR Companion :
volume in practice

COUNCIL OF EUROPE






Translanguaging Identity

PLURILINGUALISM

Plurilingual
and
Pluricultural
Repertoire
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CLIL Lesson Planning

Lesson Topic Learning Objectives Materials Activities

Climate Change Understand the causes Textbooks, videos, Interactive lectures,
and effects of climate graphs, interactive group discussions,
change, use vocabulary simulations, project research projects,
related to environmental materials. role-playing scenarios.

issues, participate in

discussions.



4Cs planning grid

4Cs Planning Grid

School:

Content (1)

Cognition (3)

Communication (2)

»

e Teaching aims:
. Learning Outcomes:

e List content to be taught:

Thinking skills (content
determined):

Other thinking skills:
Learning skills:
Questioning:

Class activities:(eg G work)
Scaffolding

Topic:

Culture (4) —>
=  Connect to topic:

e  Other cultural elements:

»

Content language: (key words,
phrases etc)

Thinking/learning to learn language:
Scaffolding

Organisational language:

Other:




An example

PLANNING CHART FOR A PROJECT ON BUGS for the second cycle (adattato da Do Coyle)

Insects” characteristics.
Explain different bugs” habitats.

Understand relation between bugs food and habitats.
Cognition

Types of bugs (butterfly, beetle, ladybird...).

Bugs interaction and types of habitats.

Bugs project: group work to compile information about a fayourite bug on the internet, select
images, write simple descriptive texts and report back to the class using the interactive white

board.
Content
Bugs vocabulary (Bee, beetle, ladybird, dragonfly...)
Body parts (head, legs, wings...)
Action verbs (run, fly, jump, walk...)
Colours and shapes (red, green, stripes, spots...)
Language
of Description structures (it’s..., it has...)
learning
Expressing preferences (I like..., my fayourite is...)
Making questions (where do they live, what do they eat?...)
Language Cooperative language (can you help me? what does this mean? How many
for legs has a bee got?)
learning
Prospective lexis: numbers, shapes...
Language Strategies: using the dictionary, searching in pre-selected web sites, co-
through operative group work, asking the teacher...
Communication learning

Display our projects in the school web site.
Collaborate with children from other country through an e-twinning project, sending some

pieces of work by e-mail for them to enlarge our work with additional proposals...
Culture




CLIL Assessment

v/ ﬁ
Formative Summative
Disgsspaasstment to monitor Aafasssertént learning at the
student progress and provide end of a unit or course,
feedback for improvement. measuring overall understanding
and skills.

\V2 o0l

Performance Portfolio

Assesstidents' abilities to AdregSsineEValuates student
apply knowledge and skills in work over time, demonstrating
real-world contexts, such as growth and development in both
presentations, projects, and content and language skills.

simulations.



Acronyms

ACRONYMS



https://wheeldecide.com/index.php?c1=CLIL&c2=CALL&c3=TELL&c4=TBL&c5=TBLL&c6=EMI&c7=EFL&c8=CBI&c9=BICS&c10=CALP&c11=LOTS&c12=HOTS&t=ACRONYMS&time=5
https://wheeldecide.com/index.php?c1=CLIL&c2=CALL&c3=TELL&c4=TBL&c5=TBLL&c6=EMI&c7=EFL&c8=CBI&c9=BICS&c10=CALP&c11=LOTS&c12=HOTS&t=ACRONYMS&time=5
https://wheeldecide.com/index.php?c1=CLIL&c2=CALL&c3=TELL&c4=TBL&c5=TBLL&c6=EMI&c7=EFL&c8=CBI&c9=BICS&c10=CALP&c11=LOTS&c12=HOTS&t=ACRONYMS&time=5

CALL/TELL/MALL for CLIL

Learning contexts today are a
hybrid of overlapping physical and
virtual spaces which flow into and
out of each other, tied together by

new technologies.

(Dudeney et al., 2013)




Learning technologies

The Digital Generation: screenagers

Teenagers who are
online" and who are
"always looking at the
screen.”

Teenagers are somehow more different than they used
to be because of constant exposure to technology

Playing the future, Douglas Ruskoff




Growth mindset

Breaking down
barriers!

teacher & students

D 5V @ 9
)

/\ (A DN N A

T I T

parents

T

) politicians
inspectors

researchers authors

trainers headteachers

Fixed Mindset

Growth Mindset

...Peeter
Mehisto



The 4 Cs

Connecting..

The importance of Vision
Whoever you are.....
Wherever you are......

...Do
Covle



BICS&CALP
HOTSELOTS

Bloom

Cummins’ Iceberg Theory
BICS oo

The longuoge neceisory for day to doy fving,
nCludng COMversotans with frerds, mformal
interoction

A
CAL Cognitive Academic

Language Proficiency

The longuage necesary to understond ond
discuss content in the classroom

Cummins




CLIL pyramid

(Meyer, 2010)



“Mixing desk”

concepts procedures language

Figure 3.2 The CLIL ‘mixing desk’

Ball, Clegg,
Kelly



The Matrix

TBL

Low
Linguistic
Demands

High Cognitive Demands

High
Linguistic
Demands

Low Cognitive Demands




Feedback

Mastery
Learning Spaced
’ Practice
Teaching
Student Control Teaching Problem Reciprocal
Over Learning Test Taking Solving  Teaching

Problem Based Inquiry Feedback
Learning Learning
Metacognition
Concept Mapping
&
Worked Examples Note Taking

&
Direct Instruction

J.Hattie, Visible Learning, 2009



Introduction Terminology  JELCE:
Professional

European Framework
For CLIL Teacher Education

http://clil-cd.ecml.at




Webtools for CLIL
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Tools




Repository  qgp.... _

Learning; |

§ Apps.erg

- A

http://multidict.net/clilstore/

~ RISORSE :
= PE R DOCENT' HOME PROGETTO CONTENUTI CONTATTI

dai progetti nazionali

~You know teaching."-
We know science.

- Award-winning science resources
for KS2, ready to transform yeur
' classroom in a click. L

. ] ' -
137 860" 16 B’ 35 e 58BEE 36 5% 0 21 wow 28 wdoedon —
Explore a free topic




CLIL in Italy

CLIL (Content and Language Integrated Learning) was introduced in the Italian school
system in 2003 through a Reform Law, which made it mandatory for upper secondary
schools’".

The introduction of CLIL was implemented in all Licei and Istituti Tecnici (upper secondary
education) in 2014/15 as part of a comprehensive school reform. In practice, one non-language
subject must be taught in a foreign language in the final year at Licei and Instituti Tecnici. In
the latter, the subject must be chosen from the specialist areas. In the final three years of Licei
linguistici, two different nonlanguage subjects must be taught through two different foreign
languages.

The Ministry of education has defined the competences and qualifications teachers need to
teach CLIL classes. They concern the target languages, the non-language subjects and issues
relating to methodology and teaching approaches. In particular, CLIL teachers must have
attained a C1 level of competence on the scale defined by the Common European Framework
of Reference for Languages (CEFR). In order to help potential CLIL teachers acquire the
appropriate knowledge and skills, the education authorities are financing specific continuing
professional development activities. For instance, in 2016, within a new school reform, they
launched a National Teacher Training Plan which established a wide range of training
programmes in CLIL methodology, which also included teachers from primary, lower
secondary and vocational schools.

! Cinganotto, L. (2016). CLIL in Italy: A general overview. Latin American Journal of Content and Language Integrated
_ Learning
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